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1. Introduction: ACE Tiverton is committed to safeguarding and promoting the welfare of children and requires all 

staff to always act in the best interests of our students. 

We recognise our duty under the Education and Inspections Act 2006 to establish and maintain a policy for the 

school that promotes self-discipline, respect for others and proper regard for authority; and to make arrangements 

to ensure that functions are carried out with a view to safeguarding and promoting the welfare of children in 

accordance with the Education Act 2002. This policy outlines our expectations of all members of our school family 

and how we seek to support everyone to develop positive relationships.  

2. Purpose: The purpose of this policy is to outline the way in which we establish, secure and build upon positive 

relationships across the school family. Our expectations are that everyone in our school family will act with respect 

and kindness. This means that everyone will: 

✓ Treat others as we wish to be treated.  

✓ Use our environment and resources in a calm and safe way.  

✓ Respect others staying outside of other’s personal and intimate spaces.   

✓ Work to the best of our ability, every lesson, every day.  

At ACE Tiverton we also expect everyone to communicate with respect and kindness. 

✓ Speaking calmly and at an appropriate volume.  

✓ Taking turns in a conversation, even if the topic isn’t very interesting to us.  

✓ Always saying hello or smiling when you see someone, even if you’ve seen them before. 

✓ Offering to help if you see someone struggling.  

✓ Using your words to express your feelings before they become overwhelming.  

3. Assess: Identifying Need and Successes: All students at ACE Tiverton, have an individual risk assessment and 

behaviour management plan. The designated member of staff with overall responsibility for monitoring individual 

risk assessments and behaviour management plans are written by Learning Family Leaders, in accordance with our 

standards and expectations is our Pastoral Manager.  

These documents are initially created using information generated via referral and admission procedures, including 

discussions with current education providers, parents, carers, any other adult with parental responsibility (e.g. 

social worker), other professional partners e.g. local authority representatives, medical practitioners. Additional 

evidence, associated with early observations, experiences and conversations with the individual student, is 

incorporated, as soon as possible.  When developing these documents, ACE Tiverton staff use the ‘stages of crisis’ 

model alongside the 5-point scale, as depicted in the individual risk assessment, to help the student identify what 

their behaviours might look like at different stages, useful distraction and de-escalation techniques and unhelpful 

strategies. 

Where new information is brought to the attention of the Learning Family Leader, they in conjunction with a 

member of the Leadership Team, including the development or cessation of risk-taking behaviours, details will be 

communicated to relevant staff, as soon as reasonably possible. The individual risk assessment and/or behaviour 

management plan will normally be reviewed, updated and redistributed (where appropriate), within 72 hours 

4. Plan: Strategies for Developing Positive Relationships: This is not an exhaustive list of strategies but suitably 

summarises the range of personalisation on which our school practice is based.   
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• We work closely with parents, carers and student family members to establish deep and positive 

relationships through regular communication, meetings, visits to school and home as well as encouraging 

families to spend time together at school, wherever possible or appropriate.  

• Consistently emphasising the importance of the above behaviour, in word and through example, during 

both formal and informal times of day/throughout the day. 

• Building, protecting and preserving secure, positive relationships between staff and students; 

• Treating each student with understanding, dignity, kindness and respect; 

• Understanding each student’s behaviour, to allow their needs, aspirations, experiences and strengths to be 

recognised and their quality of life to be enhanced; 

• Supporting each student to balance safety from injury (harm) with making appropriate choices; 

• The provision of a well-trained, confident, calm, assertive staff team, who are aware of what standards of 

behaviour to expect; what action to take to promote it; and are consistent in their approach; 

• Setting high expectations for attendance, appearance, punctuality, achievement and behaviour for all 

students and staff;  

• Setting clear, consistent, appropriate rules and boundaries for behaviour that students understand, so that 

they are clear about what is expected of them in all situations; 

• Placing an emphasis on changing behaviour through recognising and rewarding good behaviour, rather 

than focusing on bad behaviour; 

• Planned rewards and encouragements for both work and behaviour, so that all students know that their 

efforts and achievements are recognised and appreciated; 

• Fair warnings and predictable consequences for adverse behaviour, using the minimum levels of sanction 

likely to be effective 

• Using effective de-escalation techniques and creative alternative strategies, that are specific to the 

individual needs of each student and designed in consultation with them, where possible; 

• Helping students to develop the skills and strategies necessary, to understand and manage their own 

behaviour, conflicts and feelings safely, through discussion and reflection; 

• Teaching a broad and balanced curriculum, which promotes the spiritual, moral, cultural, mental and 

physical development of students; while placing a strong emphasis on the fundamental 

• British values of democracy: the rule of law, individual liberty and mutual respect and tolerance of those 

with different faiths and beliefs;  

• Including students in planning their support and provision wherever possible, discussing the best ways to 

make progress and reviewing their progress in an accessible and meaningful way; 

• Providing educational opportunities, comparable to those in mainstream, to promote a sense of real 

achievement; 

• Using the best principles of teaching and classroom management, to minimise distractions and to optimise 

academic and vocational achievement; 

• Providing enjoyable experiences with other students, that lead to and develop friendships; 

• Ensuring a safe community where no student is unduly pressured by either adults or other students, and no 

unnecessary restrictions are imposed; 

• Recognising and praising improvements, however small, and sharing that information with significant 

people; and 

• Involving students, parents, carers and relevant others in behaviour management, support and decision 
making. 

Positive behaviour and relationships are encouraged, reinforced, praised and celebrated. Poor behaviour is 

challenged and discussed. For information on the use of rewards see the accessible documents section. 
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5. Do: Student Profiles: Risk Assessments, One Page Profiles and 5 Point Scales: All relevant staff are obliged to 

familiarise themselves with the current risk assessment and 5-point scale and one page profile, for every student 

they are likely to have responsibility for educating, engaging, supporting or supervising. All risk assessments and 

behaviour management plans are developed and then reviewed and updated, on a regular basis, in consultation 

with students. The period of review will vary from student to student, depending on changes in their behaviour, 

responses to strategies and/or other matters of concern. However, every risk assessment and behaviour 

management plan must be reviewed in full and updated, at least half termly. Parents, carers, and any other adult 

with parental responsibility (e.g. social worker) must be informed of any significant updates. 

Any health-related conditions that may have implications for how staff (and the student) manage their risk-taking 

behaviour and specifically in relation to the use of restrictive physical interventions must always be referred to a 

medical practitioner, as soon as reasonably possible and preferably before admission. It is not appropriate to rely 

solely on the views of parents, carers, any other adult with parental responsibility (e.g. social worker) or other local 

authority representatives, when considering health-related matters. Any relevant details will be recorded in the 

individual risk assessment and behaviour management plan and circulated to all relevant staff. 

6. Review: Seeking Views: Regular enquires are made of all students as to how safe they feel at ACE Tiverton and 

ways in which services and outcomes can be improved. The views of parents, carers, local authorities and staff are 

also sought through existing mechanisms for consultation and feedback. Records are kept of these enquiries and 

any actions taken. 

7. Staff Training & Development: We are committed to training all relevant staff in effective positive relationship 

training including: the principles and purpose of our policy, our legal responsibilities, how to recognise, regulate 

and de-escalate behaviour of concern and where to seek support.  

Accessible Documentation: 

Use of Rewards: Our House Points reward systems are based on the following principles: 

• To consistently recognise and reward positive behaviour and achievement, ACE Tiverton uses Arbor to 

award House Points. All members of staff have access to Arbor and can award House Points for a wide 

range of achievements. 

• Students can earn House Points in many ways throughout the school day. The examples below are not 

exhaustive; staff may also award points for other noteworthy achievements. 

Academic Achievement: House Points may be awarded for academic reasons, including: 

• Completing classwork 

• Demonstrating excellent effort in lessons 

• Making a positive contribution to learning 

• Attempting challenge or mastery questions 

• Achieving a strong assessment or exam grade 

• Reading confidently and effectively in lessons 

• Being in the Right Place at the Right Time 

• Good attendance 

School Values: House Points are also awarded for consistently demonstrating our school values: 

• Respect Yourself 
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• Respect Others 

• Respect the Environment 

• Teamwork 

• Resilience 

• Ambition 

• Being a role model to others 

• Leadership 

• Self-belief 

Students at ACE Tiverton have multiple opportunities to earn rewards through House Points every day. Points are 

totalled half-termly, termly & Yearly, with rewards awarded at each stage of the year. 

Half-Termly Rewards: Every student in the highest-achieving House, as well as the top three students across the 

whole school with the most House Points, will receive a token to spend in the rewards vending machine. 

Termly Rewards 

• A certificate sent home and a House pin badge will be awarded to all students in the highest-achieving 

House, as well as the top three students across the whole school. 

• The highest-achieving House and the top three students across the whole school will also receive access to 

the rewards vending machine. 

Yearly Awards 

• The highest-achieving House and the top three students across the whole school will be recognised at our 

Celebration Evening. 

• The highest-achieving House and the top three students across the whole school will be given a choice of a 

reward lunch. 

• The highest-achieving House will also receive access to the rewards vending machine. 

The House System helps to support a strong sense of belonging and encourages everyone to work together to 

achieve their best. It also recognises and celebrates our school values. All our houses are named after National 

Trust sites in Devon, helping to promote a sense of community and local pride 

 

ACE Tiverton Houses  
Knightshayes Tiverton 

Killerton Exeter 

Arlington  Barnstaple 

Compton Paignton 

Buckland  Yelverton 

 
Communication & Interaction: 

ACE: Action and Communication Expectations 

These expectations apply to all members of our community and our visitors. It is important for all members of our 

school family to feel safe, respected, and cared for. These expectations apply whenever we are in contact with each 

other, including face to face, on the ‘phone and via social media – in or outside of school hours.   

At ACE Tiverton we expect everyone to act with respect and kindness.  
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✓ We treat others as we want to be treated.  

✓ We follow all the hand washing and sanitising rules to keep ourselves and others safe.  

✓ We use our environment and resources in a calm and safe way.  

✓ We respect physical distancing by staying outside of other’s personal spaces.   

✓ We work to the best of our ability: every lesson, every day.  

At ACE Tiverton we expect everyone to communicate with respect and kindness. 

✓ We speak calmly and at an appropriate volume.  

✓ We take turns in a conversation, even if the topic is not interesting to us.  

✓ We always say hello or smile when you see someone, even if you have seen them before. 

✓ We offer to help if we see someone struggling.  

✓ We use our words to express your feelings before they become overwhelming.  

We will provide support for you; speak to any adult who will help you find a solution or the most 

appropriate person to support you.  We cannot solve a problem we do not know about. There are rewards for 

making good decisions and if you are struggling, we will help you to use these ways of communicating and acting. 

Use of Consequences         

Consequences serve a variety of purposes in the overall development of positive relationships because they: 

• Reflect the real world in which students live 

• Embed an understanding of collective responsibility and natural justice.  

• Assert our right and responsibility to regulate and manage students’ behaviour; 

• Help students understand that a community has the right to take fair action against those who 

• Seriously threaten its welfare; and 

• Underline societal disapproval of certain behaviour. 

However, although a consequence may stop a behaviour temporarily, there is no evidence that disciplinary 

consequences are enough in themselves to produce lasting good behaviour. Relationships improve largely through 

the development and rewarding of positive interactions, rather than through the suppression and sanctioning of 

undesirable behaviour. We aim to deal with any poor behaviour that does occur, in a way that halts it immediately 

and effectively, but then return to positive support and relationships, as soon as possible. 

Where possible, behaviour must be corrected without disciplinary/punitive consequences: 

• talking the incident through with staff and acknowledging their mistake – staff must encourage 

• students to understand and learn from such mistakes; 

• carrying out the necessary action correctly and then being commended for doing so; and/or 

• making restitution, where necessary. 

However, if one of the following criteria is met, then disciplinary/punitive consequences may be applied: 

• the student is unwilling to engage in any of the restorative actions identified above; 

• these actions are impractical; or 

• the seriousness of the behaviour must be emphasised. 

• The seriousness of the actions would lead to criminal or legal actions outside of the school community.  

In giving consequences staff will: 

• where possible, inform the student personally of the   disciplinary/punitive consequences, as soon as 

possible (not leave it to others); 

• make sure the student knows why the disciplinary/punitive consequences has been given; 
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• be confident that the student would reasonably have known the rules and likely consequences of their 

behaviour; 

• make sure that, where possible, the student had warnings and help to make better choices; 

• use the minimum level of disciplinary/punitive consequences needed, to have the desired effect; 

• be fair in applying the disciplinary/punitive consequences to different students, and ensure they do not 

show unfair discrimination against individuals or particular groups; 

• apply the disciplinary/punitive consequences as soon as possible after the wrongdoing; 

• deliver it in a firm but supportive way, helping the child to deal with their feelings and save face, where 

possible; 

• not get into arguments - simply restate the rule and the reason for the disciplinary/punitive consequences; 

• help the student take positive action to put matters right e.g., through apology or restitution, rather than 

simply accepting the punishment; 

• look for ways of returning to positive relationships, as soon as possible, and defusing any grudges the child 

may feel; and 

• communicate details of the   disciplinary/punitive consequences imposed to senior and other relevant staff 

and parents/carers, as soon as possible. 

Staff will not be drawn into allowing students to “work off” their disciplinary/punitive consequences, or this will 

undermine their effectiveness next time. 

Forms of disciplinary/punitive consequences  

We recognise that negative and challenging behaviour is based on a continuum and as such, there is no single 

solution. Different circumstances necessitate different responses.  A disciplinary/punitive consequence that is 

appropriate and effective with one student in one set of circumstances, may be inappropriate or ineffective in 

another, or with a different student.  

In applying any form of disciplinary/punitive consequences, ACE Tiverton staff will inform the student of the nature, 

duration and reason for the disciplinary/punitive consequences and engage them in a positive and constructive 

dialogue, to help them recognise the impact of their behaviour on themselves, other students, staff and the wider 

community. 

Minor disciplinary/punitive consequences  

Any member of staff may impose a minor disciplinary/punitive consequences consequence and there is always an 

emphasis on using a graded response, in order to promote individualisation for each student, examples of minor   

disciplinary/punitive consequences include speaking to a student in unstructured time, reparation or repair 

alongside an adult.  

Restorative action involves a child undertaking a community task and/or making a financial contribution to the repair 

or replacement of something they have taken without permission or deliberately/recklessly damaged. All minor 

disciplinary/punitive consequences must correlate with the nature of the incident, be recorded and wherever 

possible be completed during the day on which the wrongdoing has occurred. 

Major disciplinary/punitive consequences  

These involve a serious loss of privileges and would only be used where there is an ongoing risk of 

sustained/extreme challenging behaviour which is detrimental to the well-being of others, including students, staff 

and visitors; and/or culminates in significant damage to personal, school property.  

Major disciplinary/punitive consequences may only be imposed following discussion with a member of the 

Leadership Team and in line with the relevant policy or procedure. Examples include: 
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• The use of fixed term suspension, community service or financial invoicing. It may also involve the loss of a 

prize. 

• Loss of privileges or responsibilities (in school) involves the restriction or loss of off-site activities, extended 

free time or other individual privileges. 

Suspension involves a student not being allowed to attend school for a defined period. There are two kinds of 

Suspension. A fixed period suspension is where a student is temporarily removed from school and is not allowed to 

return for a specified number of days. A permanent exclusion means a student name will be removed from the 

school register and they will not be allowed to return to that school at all. For further information, please refer to 

our ‘Exclusion Policy’. 

Other disciplinary/punitive consequences.  

Subject to the limitations outlined below, senior staff may consider it appropriate to implement a personalised     

disciplinary/punitive consequence more closely aligned with the nature, location and circumstances of the specific 

incident. All   disciplinary/punitive consequences must be reasonable, proportionate and time bound. 

Disciplinary/punitive consequences must not include: 

• any form of corporal punishment, including the unnecessary use of force; 

• any punishment involving the consumption or deprivation of food or drink; 

• any restriction on a child’s contact or communication with parents, relatives, advocates or friends; 

• any restriction on a child’s access to any internet-based or telephone helpline providing counselling for 

students; 

• the use or withholding of medication, or medical or dental treatment; 

• imposing a financial penalty, other than a requirement for the payment of a reasonable sum by way of 

reparation; 

• an intimate physical examination;  

• withholding any aids or equipment, needed by a disabled child; 

• humiliation (including any requirement that a child wear distinctive or inappropriate clothes); 

• isolation; 

• any measure which involves: 

o any child in the imposition of any disciplinary/punitive consequences against any other child; or 

o the punishment of a group of students for the behaviour of an individual child 

Similarly, we must not threaten a child with the above   disciplinary/punitive consequences or make them think 

that they are possible. All disciplinary/punitive consequences must be recorded in detail on CPOMS. 

2. Discussion and reflection with students: Talking to students about their own negative and challenging behaviour 

empowers them to identify, understand and manage their own emotions and responses. Discussion and reflection 

must not focus solely on the behaviours and consequences associated with the incident, but should seek to: 

• establish, monitor and promote the physical and emotional well-being of the child; 

• identify how feelings drive behaviour; 

• establish any underlying needs, issues or concerns, that may have prompted the individual’s 

behaviour/reaction; 

• consider alternative ways of managing feelings or responding to specific circumstances. 

• explore whether staff responses to the situation were helpful or unhelpful; and how things could be done 

better next time. 
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Discussion and reflection must focus on the thoughts, wishes and feelings of the child, not the facts of the incident. 

The decision as to who completes this process will be based on several considerations, including the nature and 

severity of the incident and the relationship between the student and staff involved. Under some circumstances it 

may be more appropriate for an independent member of staff to complete the debriefing process. This is 

particularly true if the student wishes to raise concerns about the circumstances of the incident and/or the conduct 

of staff involved: and/or has a particularly good relationship with an independent member of staff. The student 

must be encouraged to record their views and/or version of events. 

 3. Consequences and effectiveness of   disciplinary/punitive consequences: In order to measure the effectiveness 

of a disciplinary/punitive consequences, it is important to understand the consequences (results or effects) which it 

seeks to achieve: 

• To stop a behaviour immediately or prevent its reoccurrence, in the near future; 

• To complete a significant and specific restorative action; 

• To complete a piece of academic work (in the school settings only); 

• To encourage a child to take responsibility for their behaviour, in a way that is appropriate to 

• their age, understanding and abilities; 

• To encourage a child to behave well and/or to underline our disapproval of certain 

• behaviour. 

In applying any disciplinary/punitive consequences, staff must identify the desired effect or intended result of using 

a specific disciplinary/punitive consequences consequence with a student. Details of which must be recorded as 

part of the CPOMS entry. Upon completion of the   disciplinary/punitive consequences, an evaluation of the 

effectiveness must be recorded. 4. Reporting and recording incidents and   disciplinary/punitive consequences  

All incidents involving serious misbehaviour and associated   disciplinary/punitive consequences, must be reported 

to senior staff and recorded as soon as is reasonably possible (and normally within 24 hours of the incident). 

Responsibility for ensuring all documentation is complete rests with both the member of staff who dealt with the 

behaviour; and to the degree to which something is successful in producing a desired result and the senior member 

of staff on duty. 

Injuries to any individuals involved must be reported and recorded, in accordance with policy and procedures. All 

incidents of serious misbehaviour (and associated major disciplinary/punitive consequences consequences) must 

be reported to parents/carers (where appropriate) and relevant authorities by a senior/designated member of staff 

within 24 hours. The nature of communication may include email, telephone, voicemail, or face-to-face 

conversation. 

Where an individual cannot be contacted within 24 hours, the details must be communicated as soon as is 

reasonably possible. All such communications must be recorded, in accordance with ACE Tiverton procedures. 

Student Reflection Framework 

I am happiest in school when: 

I am on my own Working in a team Working with support Working without 

support 

Doing practical 

subjects 

Working in a room Working outside Going offsite Staying with one adult 

all the time 

Moving around 

Other Ideas    
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I am unhappy when:   

I can’t do something When I can’t get the 

help I want 

When adults are rude When there is lots of 

noise 

When other 

students are 

rude 

When other students 

are aggressive 

When I am hungry When I haven’t slept When my work is too 

hard 

When I am not 

listened to 

When I can’t get what 

I want straight away 

 Other Ideas   

 

When it goes wrong my behaviour looks like this:  

I don’t want to be 

around others 

I shout and swear I get aggressive 

towards other 

students 

I get aggressive 

towards other staff 

I punch things 

I break things I don’t go to lessons I need fresh air I throw furniture  

Other Ideas 
   

 

When it goes wrong, I would like: 

Somewhere quiet and 

safe to go 

To go to my key person To be left alone To do something active To work with 

our animals  

Other Ideas     

To have a better experience in school, I want to focus on: 

1.) 

2.)  

3.) 

 

Student Event Reflection 

Student Name  

What Happened? 

 
 

Who Was Involved? 

 
 

What Was Said? 
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What Was Done? 

 
 

 

How do you feel? 

 
 
 

What would you like to happen next? 

 
 
 
 

Is there anything else you would like us to know? 

 
 

 

Staff Name:  

 

 

 

 

BULLYING: Our School Statement 

Bullying is an anti-social behaviour that has no place in our school.  Every member of our school family, adult or 

student, has the right to attend school and feel safe and to return home at the end of the day with body, property 

and self-respect intact.  As a school we take bullying and its impact seriously. Students and families should be 

assured that known incidents of bullying will be responded to. Bullying cannot be defined as a particular action, as 

particular actions can be perceived in different ways by the victim. The ethos of our school fosters high 

expectations of excellent communication and interaction and we will consistently challenge any words, actions or 

intentions that are perceived as bullying. 

Bullying is unacceptable words, intentions or actions used by an individual or group, usually repeated over time, 

that intentionally hurts another individual or group, either physically or emotionally. In other words, bullying at ACE 

Tiverton is “unacceptable behaviour which occurs ‘lots of times, on purpose’.”  Bullying can be short term or 

continuous over long periods of time. Bullying includes adult to adult, adult to child, child to adult and child to child.  

Bullying can relate to: 

• Race. 

• Gender. 

• Religion.  

• Culture.   

• SEN or disability 

• Appearance or health condition. 
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• Home circumstances, including young carers and poverty. 

• Sexual orientation, sexism or sexual bullying, homophobia. 

 

ACE Tiverton is committed to minimising all kinds of bullying and all staff are vigilant to changes in our students’ 

presentation; common signs of a bullied individual are (but not limited to): 

• Isolated - does not play or interact. 

• Fearfulness, withdrawal and depression. 

• Sudden outbursts, mood changes. 

• Deterioration in schoolwork. 

• Ingratiating behaviour with more powerful peers. 

In a bullying relationship, there is usually a perpetrator and a victim.  However, these roles may become enmeshed, 

changeable and difficult to separate. At ACE Tiverton, students are encouraged to trust adults and confide in them 

through the establishment of positive relationships.  Staff are always on duty during unstructured times, and we 

have a high level of adult support in classes.  We operate a zero tolerance to bullying and the following principles 

will be followed when we encounter cases of bullying: 

• Always respond to bullying. 

• Ensure that the victim is safe from harm. 

• Isolate the perpetrator and deal with them in line with the behaviour management policy. 

• Support both the victim and the perpetrator. 

• Discuss bullying openly with all those involved. 

• Involve parents wherever bullying is an issue. 

• Monitor incidents. 

We will: 

• Establish a climate of trust which encourages the reporting of any perceived bullying. 

• Embed clear procedures should incidents of bullying occur. 

• Maintain a high level of awareness of the potential impact of all types of bullying behaviour. 

• Enhance students’ self-esteem and confidence, strengthening the skills students use to deal with perceived 

incidents of bullying. 

• Work with students identified as behaving in a way that is perceived as bullying to improve their 

understanding of the effects of their behaviour. 

Strategies used to educate and raise awareness of our expectations: 

• Inform and educate students in the types of behaviour, language, interactions and responses that can be 

perceived as bullying.  

• Create learning opportunities where students can develop empathy, awareness of different perspectives 

and understanding of others’ points of view.  

• Use of assemblies, Personal, Social and Health Education (PHSE) and Mentoring/Student Skills Programme 

to make clear to all that bullying is not an acceptable learning behaviour. 

• Encourage staff and students to be alert, as they move around the College, to the possibilities of bullying; 

to be prepared to intervene (or find help to intervene). 

• Promote respect of all students, staff and visitors to the College.  

• Embed and monitor reporting routes for students and staff.  

• Take seriously and act upon all reports or allegations of bullying. 

• Enable students to seek ‘counselling’ and providing opportunities for individuals to talk to and be listened 

to by a member of staff of their choice. 
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• Use the school brochures, bulletins and other newsletters to ensure that all staff, students and parents are 

aware that bullying is not acceptable behaviour, and that action will be taken should it occur. 

 

Our school ethos and philosophy mean that all staff actively encourage students to have respect for themselves, 

each other and our environment. Good and kind communication is regularly acknowledged and rewarded. Staff will 

regularly discuss bullying which will help ensure students know that we are serious about dealing with bullying. It 

also enables leads to open conversations and increased confidence for students to feel comfortable to discuss 

bullying and report any incidents or concerns about other students’ behaviour.  

“Prevention is better than…” 

Any report of a bullying incident must be shared immediately with the Learning Family Leader, Student Support 

Team or a Senior Leader.  

ACE Tiverton will not tolerate behaviour towards any member of our community that is abusive, hurtful, violent 

or aggressive. All members of our school family have the right to learn and work in a safe environment and we 

will take every step possible to ensure that behaviours contrary to this statement are addressed. 

 

 


